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The 1994 Curriculum for the Non-Compulsor) School System (Lp; 94) 
Foreword 
This curriculum replaces the 1970 curriculum for upper secondarv school 
(Lgv 70), the 1982 curriculum for adult education (Lvux 82) and for the 
upper secondarv school for the mentallv disabled, it replaces the 1973 
curriculum for the school for the mentallv disabled. 
The curriculum is based on a division of responsibilitv where the State 
determines the overall goals and guidelines for school activitv with the 
municipalities and countv councils being responsible for their lmplemen-
tation. The State is the principal organiser of the national schools for 
adults. 
The curriculum steers 
The curriculum contains binding regulations for the school and thus steers 
lts activitv. The curriculum sets out the basic values of the school, its 
tasks and provides goals and guidelines for the school. It also states who is 
responsible for specific activities in the school and what this responsibilitv 
involves. It not onlv defines the obligations the State places on the school 
but also the demands and expectations pupils mav make on the school as 
well as those that the school makes on the pupils. 
The curriculum applies to the non-compulsory scbool 
system 
This curriculum applies to the upper secondarv school, the upper secon­
darv- school for mentallv disabled, municipal adult education, the national 
schools for adults, and adult education for the mentallv disabled. The 
basic values of the school and its tasks are common to the whole of the 
non-compulsorv school svstem, this being one of the preconditions for co-
operation between different tvpes of non-compulsorv school. The funda­
mental values are to a great extent common to the whole of the school 
svstem l.e. for both compulsorv and non-compulsory schools. 
Different types of non-compulsorv schools also have partlv different tasks 
and precondinons as set our in the curriculum. 
The curriculum is based on the Scbool Act 
The fundamental goals of the national school system are set out in Chap-
ter 1 of the School Act (1985:1100). Education within each type of 
school shall be equivalent, irrespective of where in the country it is pro-
vided. 
Education shall give pupils knowledge and skills. Education for voung 
persons shall in partnership with the home, support their harmonious de-
velopment into responsible persons and members of society. Education 
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shall also take into account those pupils who have special needs. 
Adults shall be given the opportunitv of supplemenang their education. 
Pnmarily those who have least education shall have the opportunin- of 
strengthening their position in working as well as cultural and political life. 
The School Act also contains regularions on pupils' rights and the obli­
gations of municipalities and countv councils. 
Tbe structure of the curriculum 
The introductory section of the curriculum deals with the basic values and 
tasks that applv to the whole of the non-compulsorv school svstem. The 
following sections deal with the special tasks and goals of the different 
types of non-compulsory schools. The goals and guidelines that follow are 
to be understood in terms of this background. 
Goals and guidelines for the non-compulsory school activiries are specified 
for the following areas: 
• Knowledge 
• Norms and values 
• Responsibility and influence of pupils 
• Choice of education — work and civic life 
• Assessment and grades 
• Responsibility of the head teacher 
The goals specifv the onentation of work in the school and are of two 
kinds. Goals that the school shall strive towards as well as those goals 
where the school is responsible for providing all pupils with opportunities 
for their attainment. Responsibility7 for ensuring that the work of the 
school is directed towards these goals, lies with both the principal school 
organiser and the head teacher as well as other members of staff. The 
guidelines show the division of responsibility in the school. 
Programme goals and syllabi supplement the curriculum 
The program goals set out the knowledge the school shall strive to give 
pupils during their education in the upper secondary school, the upper 
secondary school for the mentallv disabled and basic municipal adult edu­
cation, as well as where appropnate upper secondary education for adults. 
The programme goals also steer the work on the content of syllabi for the 
non-compulsory schools. 
The syllabi state not only the aim and goals of the course, but also the 
minimum knowledge to be attained by pupils on completion of the course. 
The timetable for national programmes in the upper secondary school is 
set out in an appendix to the School Act. This states the minimum guaran-
teed teaching hours per subject or group of subjects which a pupil in the 
upper secondary school has a right to, providing the minimum levels set 
out in the svllabus have not already been achieved or exceeded. As regards 
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upper secondary adult education, the timetable sets out recommendations 
for the amount of teaching. For basic adult educanon and the upper 
secondarv school for the mentallv disabled, there are timetables in diffe-
rent ordinances for each of these tvpes of school. These also provide 
recommendations for the amount of teaching. This means that the time­
tables for adult education mav exceed or be less than these depending on 
the extent to which education is needed to fulfil the knowledge require-
ments in the respective svllabi. 
Goals of education 
The goals and guidelines for education specified in the School Act, the 
curriculum, the programme goals and the svllabi, shall be elaborated in 
local planning. The measures the municipality intends taking in order to 
attain national goals for the school shall be clearlv stated in the school 
plan to be approved bv the municipal council. 
The local work plan for the individual school shall not onlv specifv how 
the goals are to be realised, but also how the activity is to be drawn up and 
organised. Goals for the work of the school as a whole are thus set up. 
Teachers and pupils together draw up learning goals, which in combination 
with the needs and preconditions of different groups of pupils provide the 
basis fo selecting different working methods 
International agreements 
The international declarations and agreements that Sweden has under­
taken to observe in the field of education also apply in the school. 
Beatrice Ask 
Minister for Schools and Adult Education 
Ordinance concerning tbe 1994 Curriculum for the Non-
compulsory School system 
Issued Yebruary 17th 1994. 
The Government determines that the curriculum as set out in the appen-
dix (1994 Curriculum for the Non-compulsory School system) shall apply 
to the upper secondary school, municipal adult education (Komvux), the 
national schools for adults (SSV), the upper secondary school for the men­
tallv disabled and adult education for the mentally disabled (Särvux). 
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THE 1994 CURRICULUM FOR 
THE NON-COMPULSORY 
SCHOOL SYSTEM 
(Lpf 94) 
1. Basic values and tasks of the school 
1.1 Fundamental values 
Democracv forms the basis of the national school system. The School Act 
(1985:1100) stipulates that all school activity shall be carried out in accor-
dance with fundamental democratic values and that each and evervone 
working in the school shall encourage respect for the intrinsic value of 
each person as well as for the environment we all share (Chapter 1, §2 and 
§9). 
The school has the important task of imparting, instilling and forming in 
pupils those values on which our society is based. 
The inviolabilitv of human life, individual freedom and integrin; the equal 
value of all people, equalitv between women and men and solidarity with 
the weak and vulnerable are all values that the school shall represent and 
impart. In accordance with the ethics borne by Christian tradition and 
Western humanism, this is achieved bv fostering in the individual a sense 
of jusuce, generositv of spirit, tolerance and responsibilitv. 
Education in the school shall be non-denominational. 
The task of the school is to encourage all pupils to discover their own 
uniqueness as individuals and therebv activelv participate in social life bv 
givring of their best in responsible freedom. 
UNDERSTANDING AND COMPASSION 
The school shall encourage understanding of other people and the ability 
to empathise. It shall also activelv resist any tendency towards bullving or 
persecution. Xenophobia and intolerance must be activelv confronted with 
knowledge, open discussion and effective measures. 
The internanonalisaaon of Swedish society and increasing cross-border 
mobilitv place great demands on people's ability to live together and 
appreciate the values that are to be found in cultural diversitv. The school 
is a social and cultural meeting place with both the opportunity and the 
obligation to strengthen this ability among all who work there. A deep 
knowledge of Swedish culture and history as well as the Swedish language 
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shall be strengthened through education in manv school subjects. A securc 
identity and consciousness of one's own cultural hentage strengthens the 
abilitv to understand and empathise \vith others and their value systems. 
The school shall contribute to people developing an ldencitv which can be 
related to and encompass not just Swedish values but also those that are 
Nordic, European and global. 
International links, education exchange with other countries and worlang 
expenence in other countries shall be supported. 
OBJECTIVITY AND OPEN APPROACHES 
As well as being open to different ideas and encouraging their expression, 
the school shall also emphasise the importance of forming personal stand-
points and provide pupils with opportunities for doing this. Education 
shall be objective and encompass a range of different approaches. When 
values are presented, their source and status should ahvays be made expli-
cit. AD who work in the school shall, however, ahvays uphold the funda­
mental values that are stated in the School Act and in this curriculum, and 
shall very clearly disassociate themselves from anvthing that conflicts with 
these values. 
AN EQUIVALENT EDUCATION 
Education shall be adapted to each pupils preconditions and needs. The 
School Act stipulates that the education provided within each type of 
school shall be of equivalent value, irrespective of where in the countrv it 
is provided (Chapter 1, §2 and §9). 
National goals specifv the norms for equivalence. However, equivalent 
education does not mean that the education shall be the same everywhere 
or that the resources of the school shall be allocated equallv. Account 
shall also be taken of the varving circumstances, needs and knowledge 
of pupils as well as the fact that there are a varietv of ways of attaining 
these goals. Special attention must be given to those pupils who for diffe­
rent reasons expenence difficulties in attaining the goals for education. 
For this reason education can never be the same for all. The school has a 
specific responsibilitv for pupils with different functional handicaps. 
The school shall actively and consciouslv further equal rights and oppor­
tunities for men and women. Pupils shall be encouraged to develop their 
interests without prejudice as to gender differences. 
RIGHTS AND OBLIGATIONS 
It is not in itself suffcient that education imparts knowledge of fundamen­
tal democratic values. It must also be carried out using democratic working 
methods and develop the pupils' ability and willingness to take personal 
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responsibilitv and participate acavelv in cmc life. Opportunities for pupils 
to exercise influence over their learning and take responsibilitv for their 
studies assumes that the school clarifes the goals of education, lts con-
tents and working forms, as well as the nghts and obligations that pupils 
have. 
1.2 Common tasks for the non-compulsory school 
system 
THE MAIN TASKS OF THE SCHOOL 
The main tasks of the non-compulsory school are to impart knowledge 
and to create the preconditions for pupils to acquire and develop their 
knowledge. Education shall support the development of pupils into 
responsible persons who actively participate in and contribute to voca-
tional and civic life. All activity in the school shall contribute to the 
pupils' all-round development. 
The school has the task of passing on values to pupils, imparting know­
ledge and prepanng them for work and participation in societv. The school 
shall impart the more unvarving forms of knowledge that constitute the 
common frame of reference that all in society need. Pupils shall also be 
able to keep their bearings in a complex realitv involving vast flows of 
information and a rapid rate of change. Their ability to find, acquire and 
use new knowledge thus becomes important. Pupils shall train themselves 
to think critically, to examine facts and theix relationships and to see the 
consequences of different alternatives. In such ways students will come 
closer to scientific ways of thinking and working. In a similar way within 
both the upper secondarv school and adult education for the mentallv 
disabled, pupils shall adopt an increasingly investigative way of thinking 
and working. 
In their studies pupils shall acquire a foundation for life-long learning. 
Changes in working life, new technology, internationalisation and the 
complexitv of environmental issues impose new demands on people's 
knowledge and wavs of working. Pupils shall develop their abilitv to take 
lnitiatives and responsibilin' and to work and solve problems both mde-
pendendy and together with others. The school shall also develop the 
social and communicative competence of its pupils. 
Developments in working life mean inter alia that traditional boundanes 
between vocational areas need to be revised and that demands are im-
posed on our awareness of not only our own but also the competence 
of others. This in its turn imposes demands on the school's working struc-
tures and organisation. 
Ethical perspectives are of importance for many of the issues that are 
taken up in the school. For this reason teaching in different subjects shall 
deal with this perspective and provide pupils with a basis as well as sup­
port their ability to develop personal standpoints. 
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An environmental perspective in educaaon provides students with insights 
so that thev can not onlv contribute to preventing harmful environmental 
effects, but also develop a personal position to major global environmental 
issues. Educaaon should illuminate how the functions of societv and our 
wavs of living and working can best be adapted to create the conditions 
for sustainable development. 
It is important to have an international perspective to be able to see ones 
own realitv in a global context in order to create international solidaritv 
and prepare pupils for a societv that will have closer cross-cultural and 
cross-border contacts. 
KNOWLEDGE AND LEARNING 
The schools task of imparting knowledge presupposes that there is an 
active debate in the individual school about concepts of knowledge, on 
what constitutes important knowledge now and in the future, as well as 
the learning process itself. Different aspects of knowledge are natural 
startmg points for such a debate. 
Knowledge is a complex concept which can be expressed in a variety of 
forms — as facts, understanding, skills and accumulated experience - all of 
which presuppose and interact with each other. Education shall not em-
phasise one aspect of knowledge at the cost of another. 
Education shall provide an historical perspective, which inter alia enables 
pupils to develop their preparedness for the future, an understanding of 
the relativitv of knowledge as well as develop their ability to think in 
dvnamic terms. 
The pupils' acquisition of knowledge is dependent on developing the 
ability to see interconnections. The school shall provide pupils with the 
opportunitv to develop a general but coherent view. This requires special 
attention in a course-based school. Pupils shall have the opportunity of 
reflecting over their expenences and applving their knowledge. 
The school cannot itself impart all the knowledge pupils will need. Con-
sequentlv it is essenaal that the school creates the best combination of 
conditions for the pupils' educaaon, thinking and acquisition of know­
ledge. The school shall thus make use of the knowledge and experience 
that is available in the surrounding environment and which pupils have 
acquired from working life. The world the pupil meets and the work the 
pupil carries out in the school shall all help to prepare pupils for their 
future. 
All pupils shall be stimulated into growing with different tasks and have 
the opportunity to develop in accordance with their own abilities. All 
pupils shall meet respect for their person and work. Pupils shall be con-
scious that new knowledge and insights are the preconditions for personal 
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development. A positive attitude shall be created to learning and to recre-
ating such an attitude amongst pupils \vith negative school expenences. 
The school shall strengthen the pupils' belief in themselves and give them 
a belief in the future. 
DEVELOPMENT OF THE INDIVIDUAL SCHOOL 
The school shall attempt to arnve at flexible solutions for its organisation, 
range of courses and working structures. Co-operation with the compul­
sorv school, and universities and universitv colleges shall be developed as 
shaU the co-operation between non- compulsorv schools. The school shall 
strive for good co-operation with working life, which is important for all 
upper secondary education, but of particular importance for the qualitv of 
vocational education, and where it concerns voung persons, the school 
shall co-operate with the home. 
The activity of the school must be developed so that it corresponds to the 
goals that have been set up. Development of the school means that learn-
mg goals and working structures must be continuously reviewed, results 
evaluated and new methods tested. 
1.3 Special tasks and goals for different types of 
school 
Education for young persons 
TASKS 
The upper secondary school shall, taking the compulsorv school as its 
foundation, deepen and develop the knowledge of pupils as preparatlon 
for working life or studies at universitv and universitv college etc., and 
also as preparation for adult life as a member of societv taking respons-
ibilitv for ones own life. 
The upper secondary school for the mentally disabled, based on its 
compulsorv counterpart, is intended for voung persons who are unable to 
attend the upper secondarv school because thev are mentally disabled. The 
school shall on the basis of each pupils preconditions deepen and develop 
the pupils knowledge as part of the preparation for a meaningful life as an 
adult at work, in pracdcal dailv living and leisure acdvities (Chapter l, §5 
School Act). 
GOALS 
The upper secondarv school and the upper secondary school for the men­
tally disabled aim at providing young people with a complete upper secon­
dary education. This shall within the framework of the education route 
chosen, give each and every young person the opportunity for harmonious 
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all-round development. Thev shall receive a foiindation for lifelong learn-
mg that prepares them for the adjustments that will be required when 
conditions in working life and societv change. 
F, du c a tion for adults 
TASKS 
Adult education in municipal adult education and the national schools 
for adults (SS\T) shall, talong account of the pupils' earlier educanon and 
expenence, deepen and develop the pupils' knowledge as a basis for work­
ing life and further studies as well as for participation in cmc life. 
Municipal adult educanon and (SSV) shall provide education not only in 
individual subjects but to a level of competence equivalent to a completed 
compulsorv or upper secondarv or supplementarv course of education. 
Adult education for the mentally disabled shall, talong as lts starting 
point the students' earlier education and experience as well as existing 
circumstances, deepen and develop the students' knowledge as a basis 
for participating in civic and working life (Chapter 12, §1 School Act). 
Adult education for the mentallv disabled shall provide education not only 
for attaining competence in individual subjects but also a level of com­
petence corresponding to that provided for both the disabled in the com­
pulsorv school and vocanonal education in the upper secondary school. 
GOALS 
Adult education, taking as lts starting point the conditions set out in 
Chapter 1, §9 in the School Act, shall: 
• bridge education gaps and thus work for increased equality and 
social justice, 
• increase the pupils' abilitv to understand, criticallv examine and 
participate in cultural, social and political life, and thereby con-
tribute to the development of a democratic society, 
• educate adults for a range of work tasks, contribute to change in 
working life and the achievement of full emplovment thus suppor-
ting development and progress in society and 
• satisfv the individual desires of adults for broader study and edu­
cation opportunities and give them the opportunity to supplement 
their upper secondarv education. 
The knowledge of adult students shall be supplemented only to the extent 
that after completing their education they have acquired knowledge of the 
same qualitv as voung persons have after their upper secondary education. 
Knowledge goals are the same for both young persons and adults, but 
course contents, duration and emphasis do not need to be identical. 
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2. Goals and guidelines 
Goals to strive towards specify the onentation of the work in school. 
They specify the qualitative development desired in the school. 
Goals to be attained express the minimum levels pupils shall have 
attained on leaving school. Both the school and the principal organiser 
are responsible for ensunng that pupils are given the opportunitv ot 
attaining these goals. 
2.1 Knowledge 
GOALS 
Goals to strive towards 
Where it concerns the upper secondary school municipal adult edu-
cation, SSV, and where applicable both the upper secondary school 
and adult education for the mentally disabled, the school shall strive 
to ensure that all pupils: 
• acquire good knowledge in the courses that are a part of the pupils' 
studv programme, 
• can use their knowledge as a tool to: 
• for mula te and test assumptions as well as solve problems 
• reflect over what they have experienced 
• criticallv examine and value statements and relationships 
• solve practical problems and work tasks, 
• believe in their own abilitv and opportunities for development, 
• develop an insight into their own wav of learning and an abilitv to 
evaluate their own learning and 
• develop the abilitv to work not onlv independendv but also 
together with others. 
Where it concerns the national and individual programmes in the 
upper secondary school as well as adult upper secondary education, 
the school shall also strive to ensure that all pupils will be able to: 
• overview large areas of knowledge and develop an analvtical abilitv 
and thus come closer to an increasingly scientific way of working 
and thinking, 
• acquire knowledge for a changing vocational life and be able to 
influence working and civic life, 
• increase their abilitv to formulate independent standpoints based 
not only on empirical knowledge and critical analysis but also on 
rational and ethical considerations, 
• use knowledge as a tool to formulate and test hypotheses and solve 
problems, 
• have good insight into central parts of the Swedish, Nordic as well 
as the Samic, and Western cultural heritage, 
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• have knowledge about International co-operation and global 
interrelationships and 
• assess events from Swedish, Nordic, European and global perspec 
tives. 
The school shaD particularlv stnve to ensure that all pupils completing 
education at an individual programme in the upper secondary school: 
• have good opportuniaes and a plan for further education or gainful 
emplovment. 
Where it concerns the upper secondary school for the mentally dis-
abled and adult education for the mentally disabled, the school shall 
particularlv stnve to ensure that all pupils: 
• are conscious of themselves and of their preconditions and 
opportunities, 
• can communicate in and have a master}* of the Swedish language/ 
sign language or other forms of communication and understand 
others, 
• can express their experiences, thoughts and feelings, 
• have an insight into their own culture and are familiar with and show 
understanding of other cultures, 
• know the preconditions for a good environment and 
• know the basis for societv's laws and rules as well as their own nghts 
and obligations in school and society. 
G o als to attain 
Where it concerns pupils who have completed a national or individual 
programme or an individual programme combined with vocational 
education during employment i.e. apprenticeship training within the 
upper secondary school or upper secondary adult education, it is the 
responsibilitv of the school to ensure that all these pupils: 
• can express themselves in speech and writing so that the pupils 
language works in civic, vocational and evervdav life as well as for 
further studies, 
• can use specialist literature, fiction and other forms of culture as a 
source of knowledge, insight and joy, 
• can use English in a functional wav in vocational and dailv life and 
for further studies, 
• can formulate, analvse and solve mathematical problems of unport-
ance for vocational and daily life, 
• satis fy the preconditions for taking part in democratic decision-
making processes in civic and working life, 
• have the abilitv to critically examine and assess what they see, hear 
and read in order to be able to discuss and take a standpoint in 
different questions concerning life and values and 
• can observe and analvse the interaction between people in their 
surroundings from an economic and ecological perspective. 
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Where it concerns pupils who have completed their education in the 
national and specially designed programmes at the upper secondarv 
school, it is, in addition, the responsibilitv of the school to ensure that all 
these pupils: 
• have knowledge about the preconditions for good health and 
• can acquire stimulation from aesthetic creativitv and cultural 
experiences. 
All persons who have completed their apprenticeship training shall: 
• have achieved acceptable vocational knowledge. 
It is the responsibilitv of the school to ensure that all pupils who have 
completed their education in a national or individual programme in the 
upper secondary school for the mentally disabled, have achieved, to 
the extent their individual circumstances permit, the goals set out for the 
upper secondary school. 
The Government is responsible for drawing up special regulations on pro­
gramme goals for the different national programmes in the upper secon­
dary school, for the different national programmes within the upper secon­
dary school for the mentally disabled, for basic adult education as well as 
for the different parts of adult education for the mentally disabled. 
GUIDELINES 
All who work in the school shall: 
• help pupils that need special support and 
• co-operate to make the school a good learning environment. 
The teacher shall: 
• take as the starting point each individual pupiTs needs, precon-
ditions, expenence and thinking, 
• reinforce the pupils' self-confidence as well as their willingness and 
abilitv to learn, 
• organise and carrv out the work so that the pupils: 
• develop in accordance with their own preconditions and at the 
same time are stimulated into using and developing all their 
ability 
• expenence that knowledge is meaningful and that their own 
learning is progressing 
• receive support in their language and communicative development 
• graduallv receive more and increasingly independent tasks to per­
form as well as increasing responsibility, 
• in the education create a balance between theoretical and practical 
knowledge that supports the learning of pupils, 
• make clear the values and perspectives that knowledge is based on 
and encourage pupils to take a position on how their knowledge can 
be used, 
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• make sure that education in terms of its contents and lts structure 
reflect both male and female perspectives, 
• stimulate, guide and support pupils and provide special support to 
pupils with diffculties, 
• co-operate with other teachers in the work of achieving the goals of 
education, 
• use in the education the knowledge and experience of social and 
working life which the pupils have or acquire during their educanon, 
• make sure that pupils acquire knowledge of books and libraries and 
• take account of developments in pedagogical research and relevant 
subject areas, and apply these in the education. 
2.2 Norms and values 
The school shall activelv and consciously influence and stimulate pupils 
into embracing the common values of our societv and to encourage the 
expression of these in practical dailv action. 
GOALS TO STRIVE TOWARDS 
The school shall strive to ensure that all pupils: 
• further develop their abilitv to consciously adopt ethical standpoints 
based on knowledge and personal experience, 
• respect the intrinsic value and integrity of other people, 
• work against people being exposed to oppression and abusive treat-
ment and are a source of help for other people, 
• understand and respect other people and cultures, 
• can empathise with and understand the situation other people are in 
and also develop the will to act with their best interests at heart and 
• show respect and care for the immediate environment as well as for 
the environment in a wider perspective. 
GUIDELINES 
All who work in the school shall: 
• contribute to developing the pupils' sense of togetherness, solidaritv 
and also to developing their sense of responsibilitv towards people 
outside the immediate group, 
• in their work with pupils work for solidarity with underpnvileged 
groups both in and outside our country and 
• activelv resist persecution and oppression of individuals and groups. 
The teacher shall: 
• make clear the fundamental values of Swedish society and together 
with the pupils discuss conflicts between these values and realitv, 
• openly present and together with pupils analyse different values, 
views and problems as well as the consequences of these, 
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• make clear what the norms of the school are and how these serve as 
a foundation for school work, as well as together with the pupils 
discuss and develop rules for the work and for being together in the 
group and 
• show respect for the individual pupil and in daily work have a demo-
cratic attitude. 
2.3 Responsibility and influence of pupils 
The democratic principles of being able to influence, take responsibilitv 
and be involved shall embrace all pupils. The pupils' responsibility for 
planmng and managing their studies as well as their influence on not onlv 
the contents b ut also its structures, shall be important principles in edu-
cation. According to the School Act, it is incumbent on all who work in 
the school to work for democratic working structures (Chapter 1, §2 and 9). 
GOALS TO STRIVE TOWARDS 
The school shall strive to ensure that all pupils: 
• take personal responsibility for their studies and their working en-
vironment, 
• activelv exercise influence over their education, 
• on the basis of knowlédge and democratic principles further develop 
their ability to work in democratic wavs, 
• develop their will to activelv contribute to a deeper democracy in 
working and civic life and 
• strengthen their confidence in their own ability to individually and 
together with others take initiative, responsibility' and influence their 
own conditions. 
GUIDELINES 
AU who work in school shall: 
• together with their pupils take responsibility for the social, cultural 
and physical school environment. 
The teacher shall: 
• take as the starting point that the pupils are able and willing to take 
personal responsibility for their learning and work in school, 
• ensure that all pupils irrespective of sex, social and cultural back-
ground have real influence over working methods, structures, and 
the contents of the education, 
• encourage pupils to overcome any difficulties they may experience in 
expressing their viewpoints, 
• plan the education together with the pupils, 
• encourage pupils to try different ways and structures of working and 
• together with pupils evaluate the education. 
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2.4 Choice of education - work and civic life 
The non-compulsorv schools shall co-operate closelv with the compulsorv 
school, with working life, with universiaes and umversitv coUeges and 
societv in general. This is required for the pupils to be able to receive 
education of high qualitv and provides a basis for choosing their course, 
further studies or vocational activitv. It is especiallv important that the 
school co-operates with working life over vocationallv oriented educanon. 
As working life is continuouslv changing in terms of the need for com-
petence and the recruitment of labour within different areas, studv and 
vocational counselling has great significance. Universities and universitv 
colleges, labour exchanges, trade and industrv as well as the labour märket 
parties and industrial organisations have thus important roles in providing 
information to schools and their pupils. 
GOALS TO STRIVE TOWARDS 
The school shall strive to ensure that all pupils: 
• develop their self-knowledge and ability for individual studv plan-
ning, 
• are consciously able to take a standpoint with regard to further 
studies and vocational orientation on the basis of their overall ex-
perience, knowledge and current information, 
• increase their abilitv to analvse different choices and determine what 
the consequences of these may be, 
• obtain knowledge of the conditions of working life, especiallv 
within their studv area, as well as on the opportunities for education, 
practice etc. in Sweden and other countries and 
• are aware that all vocational areas are changing as does technical de-
velopment, changes in cmc and vocational life and increased inter-
national co-operation. Pupils shall thus understand the need for per­
sonal development in their working life. 
GUIDELINES 
On the basis of the division of work drawn up by the head teacher, the 
staff shall: 
• provide support for the pupils' choice of education and future work, 
• inform and guide pupils prior to their choice of course, further edu­
cation and vocational activity and thus work to counteract restric-
tions based on sex and social or cultural background, 
• when providing information and guidance, use the knowledge that 
exists amongst the pupils, the school staff and in the immediate 
society outside the school, 
• in the education use the knowledge and experience from working 
and civic life that pupils have or obtain during their education, 
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• develop links \vith universities and universitv coUeges as weU as 
with supervisors and others within working life who can contribute 
to the achievement of the goals of education, 
• in the education take advantage of contacts with the surrounding 
community, different organisations, and its working and cultural lite 
and 
• contribute to prospective pupils receiving infor ma Gon on education 
provided by the school. 
2.5 Assessment and grades 
Grades express to what extent the individual pupil has attained the know-
ledge goals expressed in the svllabi for different courses and are defined in 
the grade criteria. 
GOALS TO STRIVE TOWARDS 
The school shall strive to ensure that all pupils: 
• take responsibilitv for their learning and studv results and 
• can assess their own studv results and development needs in relation 
to the demands of the svllabi. 
GUIDELINES 
The teacher shall: 
• on a continuous basis give all pupils information on what is needed 
for development and success in studies, 
• in both the upper secondarv school and the upper secondarv school 
for the mentallv disabled co-operate with the home and provide in­
formation on the pupils' school situation and acquisition of know-
ledge and 
• inform pupils of the basis on which grades are awarded. 
The teacher shall when awarding grades: 
• use all available information on the pupils knowledge in relation to 
the demands in the svllabi, 
• also take account of such knowledge that a pupil has acquired out-
side school, 
• take account of verbal as well as written evidence of knowledge and 
• make a balanced assessment of the pupiTs knowledge, taking into 
account performance throughout the course. 
2.6 Responsibility of the head teacher 
As both pedagogical leader of the school and leader of the teachers and 
other staff in the school, the head teacher has overall responsibility for 
making sure that the activity of the school as a whole is focused on at-
taining the national goals. The head teacher is responsible not onlv for 
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ensuring the drawing up of a local work plan, but also for following up 
and evaluating school results in relation to both the national goals and 
those specifed in the school plan as well as the local work plan. The head 
teacher is responsible for the school's results and thus has, within certain 
limits, special responsibilitv for ensuring that: 
• education is organised so that to the greatest extent possible, it is 
based on the wishes of pupils and their choice of course so that m-
appropnate choices are avoided, 
• the design and structure of the education, its contents and working 
structures are adjusted to the varving needs and circumstances of 
pupils, 
• the working environment in the school is designed so that pupils 
have access to guidance and teaching material of good quality as 
well as other assistance order to be able to independendy search for 
and acquire knowledge via inter alia libraries, computers, and other 
technical devices, 
• education, pupils' welfare and counselling activities are designed so 
that pupils needing special support and help receive it, 
• pupils receive informadon prior to the start of studies, obtain a well 
designed introduction to their studies in their subject/course and 
receive help in formulating goals for their studies, 
• even* pupil in a dialogue with the school draws up an individual 
studv plan and revises this, if necessary, on different occasions 
during the education, 
• all forms of persecution and bullving amongst pupils and emplovees 
are counteracted, 
• teachers and other personnel receive opportunities for the develop 
ment of competence required for them to be able to carry out their 
tasks professionaliv, 
• co-operation comes into existence between teachers in different 
courses so that pupils obtain a coherent view in their studies, 
• co-operation with universities and university colleges as well as 
working life outside the school are developed so that the pupil gets a 
high qualitv education as well as preparation for working life and 
further studies, 
• studv and vocationallv oriented activities are organised in such a 
wav that pupils receive guidance before making the different choices 
the school provides and before the choice of further education and 
future work, 
• international contacts, co-operation and exchange in education are 
stimulated and 
• school personnel receive information on the international agree 
ments that Sweden has signed and undertaken to observe in edu­
cation. 
Where it concerns the upper secondary school and the upper secon-
dary school for the mentally disabled, the head teacher has a special 
responsibilitv for ensuring that: 
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• parents receive appropriate information on the pupils' progress in 
school, 
• the school's work with knowledge areas, where a number of subjects 
shall contribute, is co-ordinated so that thev form a whole for the 
• pupils receive information on sex and human relationships, traffic 
issues as well as the risks of tobacco, narcotics and other drugs. 
Where it concerns the upper secondary school for the mentally dis-
abled, the head teacher has in addition a responsibility for ensuring that: 
• all pupils are given support at training located at the place of work 
and låter when moving to working life. 
Where it concerns municipal adult education, SSV, and the upper 
secondary school for the mentally disabled, the head teacher has a 
particular responsibility for ensuring that: 
• education is offered in such a way that adults can study in their 
leisure time, part-time or fulltime on the basis of individual needs 
and wishes, 
• education is organised so that pupils can begin at a level in their 
respective subjects, determined by their entry knowledge, and finish 
their studies at a point that corresponds to individual needs and that 
• adults with short or insuffcient education receive support to begin 
and complete their education. 
1. This ordinance shall be announced in the code of statutes (SKOLFS) of 
The National Agencv for Education. 
The ordinance takes effect as of julv 1st 1994 
pupils and 
(---) 
On behalf of the Government 
Beatrice Ask 
Sonja Hjorth 
(Ministrv of Education and Science) 
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